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Rationale of Problem.»«■ The current Issues of today in the educational
circles are better schools and higher salaries for teachers. This created
the" issue for better prepared teachers. What makes a prepared teachert
There is a difference of opinions as to whether taaoher^trainees should con*
oentrate upon subject matter or idiether this oonoentration should be on how
children grow as individuals and members of a living vital sooio^ > a
socie-ty idiich has a stake in their growth and development.
Progressive school administrators are beginning to be conoerned about
not only what teachers know about subject matter, but idiat -they know about
the children they teach. Besides asking, *What mathematics does she know?*
they are beginning to ask ”*What does she know about the children to idiom
she teaches the mathematics, that makes it possible for her to teach it to
them? They are beginning to emphasise a proper balance of intelleotual attain*
1
ments with desirable physical, social, and emotional adjustment.'* In view
of this rationale, the writer made -the present study.
Statement of Problem.** The purpose of this study was to reveal the
background training, teaching experience, personality adjustment and teaching
proficiency of ninety^two teachers employed in the county and city school
systems of Sumter Couniy and Americus, Georgia.
Definition of Terms.«« For use in the present study the following
terms are defined}
1
Ida B. Kelly and Keith J. Perkins, Manual, Purdue Teachers Examination -
How I Teach (Minneapolis, 1942), p. 3. ' ' '
1
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Baekgroxand training refers to the type of training included in
teacher preparation*
Teaching experience refers to the total number of years a^ teacher
has taiaght.
Personality refers to those factors measured the California Test
of Personality.
Teaching proficiency refers to the subjects performance on the Purdue
Teachers Examination • Hov I Tsaoh and statistically correlated factors.
Purpose of the Study.»» The purpose of this study is msbodied in the
following qtiestlonsi
1. lhat typa of preparation constitutes the background training of
the teachers?
2. Vhat is their aTeraige teaching experience?
3. miat is the teaching experience of the teachers within the eounty
and/or city school systems?
4. Ehat are the total experiences?
5. Ehat are the personality traits of the teachers as measured by the
California Test of Personality?
6. Ehat is the teaching pz^ficiency of the teachers as measured by the
Purdue Teachers Examination - How I Teach?
7. Ehat is the relationship between the eraluation on the Purdue





8. What is the relationship between the eTaluation on the Purdue
Teachers Examination - How I Teaoh and teaching experienoe?
9. What is the relationship between the eTaluation on the Purdue
Teachers Exasdnation - How 1 Teaoh and teachers who are college
graduates and those who are not college graduates?
Mettled ef«{ieeeer^*— The noraatire-surrey method of research was used
to make this study. The techniques employed were questionnairej and suirey
testing through the use of the California Test of Personality and the Purdue
Teachers Examination - How 1 Teaoh.
Subjects Inrolred.— The subjects inrolred in this study wore ninty-
two Hegro teachers emploTCd in the elementary, junior high and high schools
of Sumter County, and the city of Amerious, Georgia, Amerious, being the
county seat.
Mine male teachers and eighty-three female teachers cooperated in the
study. The majori-ty of the subjects were employed in the school system of
Sumter County which is composed of twenty-fire one-teacher schools, four
two-teacher schools, fire three-teacher schools, one four-teacher school
and one six-teacher school. The remaining thirty-six teachers were employ¬
ed in the elementary and high schools of the Amerious School System. The
subjects ranged in age from twenty-two to serenty years.
Materials Inrolred.— Techniques eiiq>loyed in the collection of the
data were selected after a careful analysis of the kind of data needed
for the study. The California Test of Personality by Tiegs, Clark and
Thorpe was selected for its carefully worked out set of questions -
questions designed to reveal the quality of the individual's adjustment.
The Purdue Teachers Exaaination - How I Teach, Form B, by Kelly and Perkins
was selected for use in this study because it provided a measure of a
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teacher's knowledge of child deTelopment. A knowledge of child derelop-
ment is essential to successful teaching.
A questionnaire was also utilized in this study. Its eonstructioa
was based on the characteristics of a good questioimaire and its use in
obtaining information.
Method of Procedure.— In order for the writer to make this study*
permission had to be obtained fSrom the Superintendents of the two school
systems} Sumter Coxmty and Amerieus* Georgia. Beth gave their permission.
Thus* the study was made during the school year* 1951-1952.
Dates for the administration of the tests selected by the writer were
planned with the two principals of the schools which were to be used as
testing centers. The subjects then were notified as to the dates* tine
and place to meet in order to take the test. On subsequent dates* the
tests were administered to all the subjects eiq>lo^d in the.two sohool
jsyf^iBS* except four.
Since the tests required no time limit* the subjects worked at their
own rate of speed until the tests were completed.
' ^ A questioimaire was constructed and patteraed after one which was
1
dr&wh' up by a committee in the state of Georgia. The constructed .
questionnaire was first filled out by five teachers who'were not employed
in the two school systems in which the subjects of the study were employed.
The five teachers returned the questionnaire completely-filled* and stated
t^t they hs^ no difficulty with it. This questionnaire sought such informa¬
tion ast the type of background training the teachers had in preparing
1
"A Questionnedre Study** Joint Sub-Committee of the G. T. A. and
G. T. £. A. on Teacher Education and Professional Standings. Georgia,
1952 (mimeographed).
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for the teachixig profession, their certification and teaching experience.
During the teachers' monthly group meetings, the questionnaire was filled
and returned to the writer.
Data collected were treated^ statistically, analysed, and interpreted.
Pertinent Literature.—» ttith the growing interest In suoh facets as
nature of teachers and teaching, what should constitute a training £U*ogram
for teachers, and, what criteria should he used for selection of teachers,
many studies hare been made.
Many of these studies fall loosely into three categories!
(1) Those which are concerned with teacher preparation; (2) those which
are concerned with teaching experience; and (S) those which are concerned
with personality traits of teachers.
One of the earliest and the most outstanding studies made of teacher
training was by W. ir. Charters and Douglas Waples and reported in 1929.
This study was made with the hope that a description of the duties and traits
of teachers might provide the necessary basis for determining what teachers
should be taught, and also define & cj^teria for teacher-training curricula
so as to eliminate duplication and improve deficiencies in the training
1
program*
miite Blade a study of teachers employed in the small rural schools of
South Carolina. This study included both Negro and white teachers of the
state. It was assumed by the investigator that if an aoourate end detailed
picture of the situation as it existed among the teachers in the small rural
schools could be presented, the counties, the state, and the teacher-
1
W, W. Charters and Douglas Waples, The Commonwealth Teacher Training
Study (Chicago, 1929).
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aduoatlon inatitutlona would become more aware of the problema and would
undertake to do aomething to improwe them.
Through the use of four teohniquea. including a queationnaire,
personal files of the indi-rldual teachers in the State Department of
Education, personal interriews and related material, data were oolleeted
for the study*
Some of his significant findings weret (l) that teachers who worked
in the small rural schools of the state have a background of rural life,
and in most oases have always lived in the county in which they are teaoh«
ing} (2) that the teachers in small rural schools of South Carolina are
older and have had more teaching experience than the arerage teacher in
the nation} (S) that the education of the teacher in the small rural school
is decidely inferior to that of the average urban teacher la the state;
(4) 'Uiat teacher-education programs in the colleges of the state have not
met the needs of rural teachers; and (5) that the colleges huT^ pezmiltted
teachers to graduate and the state has certified them as .teachers when
they have had no experiences which would help them to understand child
1
growth and development.
0*Dea made a study of a group of teachers of Kansas State Teachers
College, Emporia, Kansas. Elementary, high school and college teachers,
all of whom were members of the faculty, cooperated in the study. This
group was the controlled group. The second group consisted of college
students who also were enrolled at Ksuisas State Teachers College*
_
Joseph Benton White, "A Study of the Teachers in the Small Rural
School of South Carolina,* unpublished M. A. Thesis, George Peabody
College for Teachers, 1946.
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This study attempted to isolate a set of measurable oharacteristios
indicative of teaohing suooess. The test used to measure the oharacteristios
indicated that the controlled group possessed the measured traits to a
higher degree than those of the other group. In general, those preparing
for teaching scored higher than those preparing for some other vocation.
This finding was vitally significant to the study. Aooording to O'Dea, a
good teacher need not score high in one single oharaoteristie. However,
a good teacher should possess as a totality, a high degree of knowledge,
1
Intelleot, professional reading oomprehension and teaohing procedures.
Wallace also oonduoted a study of seventy Negro teachers of Panola
County, Texas. This study was oonoemed with the intelligence, certain
personality traits and adjustment of these teachers involved in the study.
The Henmon-Nelson test of Mental Ability, Form B, The Berareuter
Personality Inventory, and the Bell Adjustment Inventory, Adult Form, were
used by Wallace to arrive at the following findings} (1) while the teachers
were average in most of the tests given, there were several speoifio oases
which seemed to need psychiatric or medioal advice; (2) the intelligence
of the teachers was somewhat higher than the senior college norms provided
for the tests, and yet five per cent were badly in need of fuz*ther prepa¬
ration for teaohing; (3) two of the subjects were neurotic, and shout five
per cent were considered extreme introverts; (4) three per cent were very
domineering, ten per oent were hamperingly self-conscious, eleven per cent
were very unsatisfactorily adjusted to the home situation and one per cent
were very unsatisfactorily adjusted in all related factors; and (5) the
-
J. David O'Dea, "A Study of Teaohing Potentalities,* The Journal of
EduoatiOhal Psyohology, XXXXI (December, 1950), 473-74.
1
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greater per cent of the teachers were aggressive.
Another study In this area was made by Washington in Aiken County,
South Carolina. This study was oonoerned with certain personality traits,
adjustments and educational aptitude of one hundred and sixty-eight Negro
teachers. Washington found that according to the mean scores for the
total group of teachers, the trait of dominance-submission ranked highest
and self-sufficiency, sociability, introversion-extroversion, confidence
in one's self and, neurotic tendency follow in the order named, ^he total
group was ranked highest in religious value and lowest in aesthetic value.
The home adjustment status and health adjustment as revealed by the
Bell's Adjustment Inventory were satisfactory. As revealed by the Stan¬
ford Educational Aptitude Test, the mean score pointed in the direction
of teaching ability for the total group. According to the Moss Teaching
Aptitude Scale, the total teacher group was below the norm and did not
represent a normal distribution. There was also a low correlation between
2
the personality traits and the teaching aptitude of these teachers.
These studies cited show a great need for continued research in this
area.
Review of literature also brkige to focus meuay points of view from
eminent students in the field of education. Many of them are deeply
1
Frances W. Wallace, "A Study of Intelligence, Some Personality Traits
and Adjustments of Seventy Negro Teachers of Panola County, Texas," Un¬
published M. A. Thesis, School of Education, Atlanta University, 1943.
2
Justine Wllkenson Washington, "A Study of Some Personality Traits,
Adjustments and Educational Aptitudes of One-Hundred and Sixty-Eight Negro
Teachers in Aiken County, South Carolina," Unpublished W. a. Thesis,
School of Education, Atlanta University, 1948.
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interested In the problem of jbeaeher>preparation and, thus, make contribut¬
ing points of Tiew in relation to the study. Chamberlain and Kindred make
this challenging statement)
The teacher who has little or no training or whose preparation
is exceedingly general in nature is scarcely to be regarded as a
member of the profession... the present status of teacher preparation
and the fact that teachers make little or no investment in working
equipment partially explain the relatively low level of teachers
salaries.^
It has been also cited by Chamberlain and Kindred that)
According to a researoh bulletin of the National hduoation
Association, the average classroom teacher has more than three years
of preparation beyoxid high school.... In rural schools, approximately
sixty two per cent of the teachers in this country have oompleted less
than four years of oollege work and sixteen per cent have less than
two years of advanced training beyond high school.... All signs in¬
dicate that time is not far distant when elementary teachers with only
two years of preparation and high school teachers with only a bachelor
of arts or science degree will be in the minority among teachers in
this country.^
In the area of teacher preparation, Osbom makes this statement)
It is becoming increasingly appairent that few, if any, teacher-
education programs, even those of four years length, provide suffi¬
cient time for the inclusive of. all the desirable elements in teacher-
preparation. ®
Armentrout also presents a point of view on teacher education. He says
that:
Our concept of teacher education must be broadened to include a
developing of social abilities along with adequate command of subject
matter, a knowledge of the learner and the techniques of
1
Leo II. Chamberlain and Leslie W. Kindred, The Teacher and School
Organisation (New York, 1949), p. 199.
Ibid., p. 117.
S
John K. Osborn, "In-service Versus Pre-Service in Teacher Education,"





Conoernlng teaching experience, Quillen and Banner cited a significant
finding;
Experience up to five years Is Important in making one or more
efficient teacher; after that, experienee ceases to be a significant
factor.*
Personality has long been held to be a vital factor in teaching
suooess. Many eminent scholars have made contributions to this area of
thoiight. One of the most recent works of this nature was prepared by
Fenton who said;
The Schools need to invest in the improvement of the personalities
of the adults prominent in the lives of children. In schools, the
in-servioe training program should be directed toward the personality
development of teachers.^
In an abstract of a dissertation prepared under the direction of W.H.
Burton and Osman S. Hall, the following observation was made and reported
by Gould;
In many ways, the mental health and personal poise of the
teacher is more important than physical health. Teachers with
physical dis-abilities usually have to stop work snd, usually, too,
undez^ake some form of treatment. Teachers mentally ill continue
to teach often years after years after their difficulty begin.
They associate continually with other teachers, they annoy adminis¬
trators; and most serious of all, they are in daily contact with
large groups of pupils fhom they utterly fall to train in the
1
W. D. Armentrout, "The First Years of Advance Professional Program
for Teachers," Peabody Journal of Education, XXIX (Hovember, 1951),
134.
2
James I. Quillen and Lavone A. Hanna, Education for Social Competence,
(Atlanta, 1948), p. 145.
3
Norman Fenton, "Gleaning From Correctional Service Regarding
Personality Development," California Journal of Secondary Education, XXVII
(May, 1952), p. 287.
1
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direotloa of developing wholesome personalities.
A review of suoh studies and point* of view, in the areas of teacher
preparation, teaching experience, and the personadity of teachers is con¬
vincing assurance of the importance and need of improved measuring devices
and a well defined program for teacher training. These items are essential
if our schools are to succeed. Relative to these pertinent findings one
may concludes
1. That teachers with little or no| training or whose preparation is
exceedingly general in nature can scarcely be regarded as mes^rS'
of the profession.
2. That knowledge of child growth and development is an important
factor in teaching.
3. That experience up to five years is important in making one s^.*
score efficient teaoheri after that, it ceases to be a significant
factor.
4. That personality is a vital factor in teaching success.
1
A. Gould, "The Mental and Physical ^alth of Teachers," School and
Society, LIII ^941 edition), 706-11.
CHAPTER II
PRESENTATION AND INTERPRESENTATION OF DATA
Data gathered by use of a questionnaire, California Test of Personality,
Adult Form, and the Purdue Teacher Examination - How I Teach are presented
in this chapter. Tables and frequency polygons are presented, proTiding #.
general picture of the xarious distributions.
The data are presented in the order of the purposes of the study, which
weret
1. lihat type of preparation constitute the background training of the
teachersf
2. lilhat is their average teaching experience?
3. What is the teaching experience of the teachers within the county
and/or city school system?
4. What are the total experiences?
5. What are the personality traits of the teachers as measured by
the California Test of Personality?
6. What is the teaching proficiency of the teachers as measured by
the Purdue Teacher Examination - How I Teaoh?
7. What is the relationship between the evaluations on Purdue Teachers





8. What is the relationship between the evaluation on the Purdue
12
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Teachers £xaminatioix - How 1 Teach and teaching experience?
9. What is the relationship between the evaluation on the Purdue
Teachers Examination • How I Teach and teachers who are college
graduates and those who are not college graduates?
Nature of Professional Education with Respect to Certain Factors*—
In order to achieve the first four purposes of the study, the writer
presented to the teachers the questionnaire which was used in the study.
Based upon the data provided through the questionnaire, the following facts
are presented.
Replies to questions seven and eight revealed that forty-three per cent
of the subjects had completed their teacher-training during the regular
session of a college school year, seventy-three per cent had summer school
experience, thirty-five per cent had attended extension classes, twenty
per cent had professional training through correspondence study and thirty-
eight per cent had on campus in-service training. The high percentage for
summer school indicates that most of the teachers received their professional
training during the summer sessions at colleges and/or universities.
Of the ninety-two teachers considered, two had less than one year of
training, four had one yesur of training, twenty had two years, six had
three years, fifty-seven had four years, and three had five years of train¬
ing. Twelve teachers had from three to twenty-seven or more hours of train¬
ing above the four year'college.
Table 1, presents the data on the nature of the professional education
of the teachers. Fifteen basic elements in the program of teacher prepara¬
tion are presented and responses recorded. It was revealed that in the
areas of guidance, creative arts, and methods and techniques of evaluating
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growth there had been little or no preparation for thirty-five per cent of
the teachers. In the same area oited, 34.7 per cent had some training and
33.3 per cent had had satisfactory experience in the area.
In the area of child growth and derelopment* sixty-two per cent had
satisfactory experiences. This represents more than half of the teachers
involved in this study. In the area of locating and reading professional
literature, fifty-nine responses are recorded, this being the highest
number to respond to any area for satisfactory experiences. Sixty-one per
cent responded to satisfactory experiences in training sufficient to give
confidence in the area in which they teach.
Uore responses were recorded under satisfactory experiences in the
fifteen basic elements in the program of teacher preparation than under the
other two columns.
Major and Minor Preparation of Teachers.— Questions nine end ten on
the questionnaire revealed these data concerning the major and minor
preparation of the ninety-two teachers presented in Tables 2-A and 2-5.
These data revealed that seventy-six teachers had majored in eloaentary
education and sixteen had majored in secondary education. Three teachers
with a major in seoondeury education also had minoi^d in elementary educa¬
tion and one teacher with a major in elementary education had minored in
secondary education.
In the specialised areas of secondary education, sixteen had majored
in special areas and seven had minored in special areas. Only five teachers
in elementary education had minored in the specialised aresis, idilch were
English, health, mathematics and music.
These facts revealed that there is a need for study in some phase in
16
TABLE 1
BUMBER AND PER CENT OP RESPONSES TO QUESTIONS CONCERNING









No. Pot. No. Pot. No. Pot.
1. Experiences in handling
soolal probleas 10 11 29 31 53 68
2. Experiences that helped
to recognize abilities 11 12 33 35 48 53
3. Experiences in locating
source of and reading 7 5 26 30 59 65
4. Experiences in recognis¬
ing growth, dcTelopnent 8 7 28 31 56 62
5. Training in guidance 23 23 36 40 33 37
6. Experiences in derelop-
ing moral ralues 5 3 31 34 56 63
7. Studies in and the use
of audio and visual aids 19 21 42 46 31 33
8. Experiences in creative
arts 32 35 34 37 26 28
9. Experiences in units,
plans, records 16 17 30 33 46 50
10. Methods and techniques
of evaluating growth 43 47 25 27 24 26
11. Experiences in dynamics
of group behavior 9 10 35 38 48 52
12. Sufficient training to
give confidence in field 8 9 28 30 66 61
13. Experience that helped
you develop poise 10 11 36 39 46 50
14. Training to provide
for exceptional, dull 16 17 40 43 36 40
IS. Instructional material
for different age group 17 19 35 38 40 43
"'Full questions will be found in the questlonnedre in the Appendix*
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the area of speoialixed education, especially is this true of those In the
general elementary field.
Certlfioation.-- Table 3, oonoems its self with the year end '^pes
of oertifioates first reoelved by the teachers. El^ty-one teaoheris
responded to questions three end four of the questionnaire. Informatioa
regarding criteria for Issuanoe of oertifioates will be found in the
Appendix. As indicated in Table 3, of the ei^ty>ene teaohers, one reoeired
a First Grade certificate in 1893. Up until the year, 1926, there were no
four year certificates. Howe-rer, after that period, there was a steady
increase of higher oertifioates. In 1936, one teacher reoeired the fi-re
year certificate; this is equivalent to the master's degree.
Data relative to present certification of teachers are presented in
Table 4. This table revealed the fact that the teachers had made consider¬
able growth as far as preparation for the teaching profession was concerned.
From 1940 to 1951, there was a steady increase of four year certificates.
During the school year 1951-1952, there were two County Licenses, four
Emergency eei>tifioates, two Two-Year Provisional, eighteen Two-Year Pro¬
fessional, six Three-rYear Professional, two Four-Year Provisional, fifty-
five Four-Year Professional and three Five-Year Professional oertifioates.
Teaching Experience in Years.— Data concerning the total years of
teaching experience of ninety-two teachers are presented in Table 5. The
range in years was from one to fifty-nine years. The median was 14.7
years and the mean was 18.2 years. Eleven teachers had over thirty-five
years of teaching experience, fifty-three had between ten and thirty years
of experience, and twenty-eight had less than ten years of experience.
The eleven teachers with ever thirty-five years of teaching experience
17
table 2-A
MAJOR ANO MINOR AREAS OF PREPARATION OF TEACHERS EMPLOYED
IN SUMTER COUNTY AND AMERICUS, GEORGIA SCHOOL
SYSTEMS
Area of Education Major Preparation
Number Per Cent .
Minor Preparation
Number Per Cent







MAJOR AND MINOR AREAS OF PREPARATION OF TEACHERS EMPLOYED
IN SUMTER COUNTY AND AMERICUS, GEORGIA SCHOOL
SYSTEMS









English 3 .03 1 .01
French 1 .01
Home Economies 5 .06
Industrial Ed. 1 .01
Mathematics 1 .01 3 .03
Musie 1 .01
Natural Science 1 .01




YEAR AND TYPES OF TEACHIHG CERTIFICATES FIRST RECEIVED BY EIGHTY-





Types of Certificates Number
of
Teachers
None Grade1 Grade2 Grade3 Covinty License Emergency OneYear TwoYears ProT. TwoYears Prof. ThreeY s. ProT. ThreeY s, Prof. FourYrs. Prov. FourYrs. Prof. FiveYrs, Prof.
1893 1 1
1908 1 1









i927 1 1 2
1936 12 1 4
ibi 1 1 2
1932 2 11 4
1933 1 1
i934 1 1
i935 1 1 2
1936 1 11 3
i937 11 1 3
1938 1 3 1 5
1939 1 11 3
1940 12 2 5
1941 1 2 1 4
1942 1 1 2
1943 1111 2 6
1944 1 1
1945 1 1
1946 t 1 1
1947 1 1 4 1 7
1948 1 1 2
1949 2 3 5
1960 1 1
1951 1 1 ' 2
Total 81
*£ighty-Oue teachers responded to questions 3 and 4 on the questionnaire
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TABIE 4
YEAR AND TYPES OF CERTIFICATES NINETY-TWO TEACHERS RECEIVED
AND HELD, EMPLOYED IN SDMTER COUNTY AND AMERICUS,















1941 5 2 7
1943 1 4 1 6




1948 2 5 1 8
1949 1 8 9
1950 1 5 10 1 14
1951 2 4 1 2 3 2 5 19
Totals 242 18 06 2 55 3 No.92
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should be ready for retirement under the state’s retirement plan.
The distribution of teaching experience within the county and/or citj’
school systems of the ninety-two teachers employed in Sumter County and
Americus. (reorgla School Systems are shown in Table 6. The range in years
was one to forty-nine. The median was 11.8 years and the mean 13.9 years.
As indicated in Table 6, the teachers had most of their teaching experience
in the county or city school systems in iriiioh they are now teaching and
that tenure in these two school systems had been of no problem to the
majority of the teachers.
Statistical Data on the California Test of Personality.— In answer
to the question concerning the personality traits of the teachers as
1
measured by the California Test of Personality, the following data are
presented and interpreted. A copy of this test may be found in the Appendix.
Total Adjustment.— As a group, the teachers' test results indicated
general normality in "Total Adjustment." Data presented in Figvure 1 relate
to this finding. The median was 133.2, which corresponds to the 65th
percentile on "Total Adjustment" of the California Test of Personality.
Four scores were at the highest percentile rank, indicating that four
teachers manifested a high degree of adjustment in their "Total Adjustment."
Three scores were found at the lowest Inteirral cf 90-99. These scores are
equiralent ‘to .the 15th and 25th percentile, indicating that three teachers
have a rery small degree of adjustsient in "Total Adjustment."
Self Adjustment.— Data concerning findings relative to "Self Adjust¬
ment," a major oo]iq>onent of "Total Adjustment," are shown in Figure 2. The
i
E. W. Tiegs, et al., llanual of Directions, Califorxxla Test of Person¬
ality, Adult Series (Los Angeles, 1942).
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TABLE 6
FREQUENCY DISTRIBUTION OF TOTAL YEARS TEACHING EJO’ERIENCE
INCLUDING SCHOOL YEAR 1951-62 OF NINETY-TWO TEACHERS
EMPLOYED IN SUMTER COUNTY AND AMERICUS, GEORGIA
SCHOOL SYSTEMS
Years Frequencies
54 - 59 1
50 - 54 0
45-49 3
40 - 44 2
35 - 39 5
30 - 34 1
25 - 29 6
20-24 IT
15 - 19 10








FBEQUENCI DISTRIBUTION OF TEACHING EXPERIENCE WITHIN THE
COUNTT and/or CITY SCHOOL SYSTEMS OP NINETY-TWO
TEACHERS EMPLOYED IN SUMTER COUNTY AND
AMERICUS, GEORGIA SCHOOL SYSTEMS
Years Frequenoies
45 - 49 I
40 - 44 1
35 - 39 1
SO - 34 3
25 - 29 4
20 - 24 11
15 - 19 13









Figure 1,— Frequency Polygon of Scores made by Nlnety>T«o Teachers on
Total Adjustment of the California Test of Personality*
Adult Form
M
Figur* 2.>- Frequency Polygon of Sooree Bade by Iinety«Two Teachera on
Self Adjustoent of the California Teat of Peraonality«
Adult Fors.
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median waa 69.0, which Is equiralent to the 60th percentile on the test
1
norm. This pieces the teachers / above the norm. This represents a
desirable adjustment, but not necessarily a satisfactory one. Three scores
are at the 99th percentile, therefore, three teachers show superior adjust*
ment in "Self Mjustment." One teacher shows the least amount of adjustment
on this section of the test.
Self Reliance.— According to the data in Figure 3, all izidications
point to the fact that the teachers, as a group, score favorably on "Self
Rellanee." The median was 12.6, which corresponds to the 80th percentile.
This places the teachers /sO above the norm. Twenty*flve of the scores,
however, are below 10, which corresponds to the 40th percentile. This in¬
dicated that twezxty-five teachers had low adjustment in "Self Reliance."
Sense of Personal Worth.— The teachers were satisfactorily adjusted
in "Sense of Personal Worth." Data relative to this finding are presented
in Figure 4. The median was 11.7, which is equivalent to the 80th percentile.
A score of eight o4 below places the subject on or below the 40th percentile.
There were sixteen subjects with a score of eight or less. This reveals
that a comparatively small number chow little adjustment in "Sense of
Personal Worth."
S^se of Personal Freedom.— As evideneed by the data in Figure 6,
on "Sense of Personal Freedom." The median was 11.9, idiidi is equivalent
to the 40th percentile. This indicated that the teachers, on a whole, were
below the norm, and manifested inadequate adjustment in "Sense of Personal
Freedom." However, forty-seven scores equalled or exceeded twelve, which
1
£. W. Tiegs, et al., Mcuiual of Directions, California Test of
personality. Adult Series, p. 8.
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Figure S.*' Frequency Polygon of Scores Hade by Hinety-Teo Teachers
on Self Eellanoe of the California Test of Personality,
Adult Fom.
CM
Flgur* 4.»- Frequency Polygon of Sooree made by Hinety-Two TeaclMre on Sense
of Personal Worth of the California Test of Personality^ Adult
Fora.
00
Figure 5«->- Firequenoy Polygon of Sooroo mado by Hinety*T«o teacher* on Sense of Personal
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Frequency Polygon of Scores made by Ninety-Two Teachers
on Feeling of Belonging of the California Test of
Personality, Adult Form.
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is squivalent to the 50th percentile, indioating that forty-five teachers
had average adjustment in this section.
Reeling of Belonging.*- Data concerning the component "Feeling of
Belonging,* are presented in Figure 6. The median was 15.5, which
corresponds to the 55th peroentile. This indicated that the group was
normal in "Feeling of Belonging.* Thirty-nine of the scores are at the
SSth peroentile or below. This revealed that thirty-nine of the teachers
sure below the norm in *Feeling of Belonging.*
Freedom from Withdranring Tendencies.— As a group, the teachers' test
results indicated adequate adjustment in *Freedaa firom Withdrawing tend¬
encies.* Data presented in Figure 7, relate to this finding. The imdian
was 12.7, which is equivalent to the 60th percentile. Fifty-one scores
are above 11.5, which corresponds to the 50th peroentile. This indieated
that the majority of the teachers show adjustment on this component.
Freedom from Heirvous Symptoms.— The data eonoemlng the test results
of the teachers on "Freedom from Nervous Symptoms* are presented in Figure
8. The subjects sianiTested a normal adjustment on this oon^onent. The
Bsdian was 11.7, which corresponds to the 5Sth peroentile. Further study
of the test results on "Freedom from Withdrawing Tendencies* reveal that
nine scores are at the 90th peroentile. This indicates that nine teachers
were favorably adjusted. There were eight scores at the lowest percentile.
This indicates that eight teachers had undesirable adjustment.
Social Adjustment.— The teachers, as a group, s|>pear to be favorably
adjusted on "Social Adjustment," one of the major components of "Total
Adjustment." Data relative to these findings are shown in Figure 9. The
median was 64.7, which is equivalent to the 55th peroentile.
(4
Figure 7.— Frequency Polygon of Sooree made by Hinety-Tvo Teachers on Freedom




Figur* 8»>- Frequency Polygon of Scores made by Ninety-Two Teachers on




Figur* 9.— Frequeney Polygon of Soores made by Ninoty-Two Teaohers
on Sooial Mjaatment of the California Teat of Personality,
Adult Fona,
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Social Standards*— Iho statistical data on the section, "Social
Standards," of the California Test of Personality are in Figure 10. It
rerealed that the adjustment of the teachers la farorable on "Social
Standards." The median was 12.5, which is equiralent to the 75th percentile.
This places the teachers /25 ahore the norm. A score of ten, which
eorresponds to the 50th percentile was made by seven teachers. Fourteen
teachers scored below the norm* This indicated that only a comparatively
few were inadequate in this adjustment.
Social Skills.— Data concerning "Social Skills’* a component of
"Total Adjustment" are presented in Figure 11. The median was 11.0 which
is equivalent to the 70th percentile. This is /20 above the norm. The
teachers showed adequate adjustment on "Social Skills." Thirty-five teachers
scored below the norm. This indicated that thirty-five teachers aianifested
unfavorable adjustment in "Social Skills."
Freedom from Anti-Social Tendencies.— Figure 12, presents the data
conoeming "Freedom from Anti-Social Tendencies," a component of "Total
Adjustment." The median was 11.4, vdiioh is equivalent to the 40th
percentile. This indicated that the teachers did not show favorable adjust¬
ment on this section of the test. Thirty-eight scores are at or above the
50th percentile denoting that thirty-eight teachers show some adjustment
on "Freedom from Anti-Sooial Tendencies."
Family Relations.— According to the data in Figure 15, on "Family
Relations," it was revealed that the median was 12.9, which is equivalent
to the 60th percentile. This indicated that the teachers manifested
adequate adjustment in "Family Relations." A score of eleven is equivalent
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Figure 11.— Frequency Polygon of Scores nade by Ninety-Two Teachers on





Figure 12.—- Frequency Polygon of Scores Bade by Hioety-Two Teachers on Freedom
from Inti-Soeial Tendencies of the California Test of Personality,
Adult Fom.
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indieetlug that thirty teachers showed inadequate adjustment in "Family
Relations."
Occupation Relations.— The teachers manifested a desirable degree of
adjustment in "Occupation Relations." Data related to this finding are
presented in Figure 14. The median was 10.1, which is equivalent to the
55th percentile. However* forty^six scores are at or below the 45th per¬
centile* indicating that forty-five teachers did not show adequate adjust¬
ment in "Occupation Relations."
Community Relations.— Jus evidenced by the data in Figure 15* on "Com-
muni'^ Relations*" the teachers showed Inadequate adjustment. The median
was 10.0 which corresponds to the 40th percentile. The group* as a whole*
are -10 below the norm. Thirty-one scores equalled or exceeded eleven*
which is equivalent to the 55th percentile* iidicating that only thirty-one
teachers manifested a desirable amount of adjustment in "Community Rela¬
tions.
Group Performance on California Test of Personality.— Reijtative to the
group performance of the ninety-two teachers on the Csdifornla Test of Person¬
ality* data concerning the findings are presented in Table 7 and Figure 16.
These data indicated that the teachers* as a group* are "average"in "Total
Adjustment". Their "Self Adjustment" is somewhat superior to their "Social
Adjustment*" and on the components* "Sense of Fersoneil Freedom*" "Freedom
from Anti-Social Tendencies*" euid "Community Relations^" the group ^owed
unfavorable adjustment. It was also indicated that the teachers ranked very
high on "Seif Reliance" and "Sense of Personal Worth."
The tables showing the frequency distribution of raw scores made on all




Figure IS.oo Frequency Polygon ©f Scores made by ®inetywTwo Teachers on Family
Belations of the California Teat of Personality, Adult Form.
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Figure 15»— Frequency Polygon of Scores made by Vinety>Two Teachers on Communily
Relations of the California Test of Personality, Adult Form.
TABIE 7
DATA CONCERNIHS GROUP PERFORMAHCE OF NINETY-TWO TEACHERS
ON THE CALIFORNU TEST OF PERSONALITY
Component of Personality Range Uedian Mean Sigma Percentile
Difference
/or -
Self Adjustment 44 69.0 69.5 9.3 60 / 10
Self Reliance 8 12.6 12.3 2.1 80 / SO
Sense of Personal Worth 12 11.7 11 2.6 80 / 30
Sense of Personal Freedom 14 11.9 11.2 3.3 40 - 10
Feeling of Belonging IS 13.4 13.5 1.1 55 / 6
Withdrawing Tendencies 11 12.7 12.3 2.3 60 / 10
Nerrous Symptoms 10 11.7 11.5 2.6 55 / 6
Social Adjustment 59 64.7 64.7 7.3 55 / 6
Social Standards 9 12.5 12.2 1.9 76 / 26
Social Skills 11 11 10.7 2.4 70 / 20
Anti-Social Tendencies 13 11.4 11.3 2.5 40 - 10
Family Relations 11 12.9 12.4 2.5 60 /lO
Occupation Relations 8 10.1 9.8 2.2 55 / 6
Community Relations 13 10 10.5 40 * 10
Total Adjustment 79 133.9 131.9 17.1 55 / 5
Components
to
1 5 10 15 20 25 SO 35 40 45 50 55 60 65 70 75 60 85
Percentile
Figure 16.A Profile of the Ninety-Two Teaoherf on the California Test of Personality,
Adult Form.
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Statlstloal Plata on the Purdue Teaohera Ex*alnation - How I T6aoh.»~ Aa
a group, the teachers scored "arerage* on the Purdue Teachers Examination •
How I Teach. Figure 7 and fable 8 present * data relatlTS to this finding.
The mean vas 22.8, the Sigma vas 6.7. The mean Sigma range was 19.45 to
26.15. Forty-two subjects made scores within that range, which oan be con¬
sidered as arerage. Twenly-one subjects scored below this point, indicating
a defloiency in teaching practices. Twenty-nine subjects scored abowe 26.15,
indioating more than ayerage knowledge in teaching praotioes. A oopy of the
Purdue Teachers Examination - &w I Teach will be found in the Appendix.
TABIE 8
FBEQUENCI DISTRIBUTION OF RAW SCORES KADE BY
NINETY-TWO TEACHERS ON THE PURDUE
TEACHERS EXAMINATION - HOWT I
TEACH
Scores Frequencies
59 - 41 1
56 - 58 2
53 - 55 6
30 - 32 4
27 - 29 16
24 - 26 11
21 - 23 15
18 - 20 16
16 - 17 9




9 12 16 18 21 24 27 SO 33 36 39 42
Scores
Figiare 17.— Frequency Polygon of Scores msde by Hineiy-T«ro Teachers on the
Purdue Teachers Exaainatioh > Qow I Teach.
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Corralatlona Between the Purdue Teaohers ExamlBatioa - How I Teaoh
and the Major Coaponants of Personality Adjastnant.— In answer to ths
question oonoerning the relationship between the eraluations on the Purdue
Teachers Examination - How I Teaoh with the siajor eon^onents of personality,
the following data are presented and interpreted. Table 9 represents these
findings. The obtained ooeffioient of correlation between the eraluations
on the Purdue Teaohers Examination - How 1 Teaoh and Total Adjustment was
/ .017. The standard error was .10. This indicated that the coefficient
was positire but low. This showed that the relationship was slight, but
not regarded as significant.
The obtained coefficient of correlation between ths eraluations on
the Purdue Teaohsrs Examination and "Self Adjustment" was / .260, and the
stazkdard error was .09. This is significant at the .05 per cent lerel.
This is suggestire of a closer relationship than the relationship between
the eraluations on the Purdue Teaohers Examination • How 1 Teaoh and "Total
Adjustment."
The obtained coefficient of correlation between the eraluation between
the Purdue Teaohers Examination - How 1 Teach and "Social Adjustment" was
/ .025, and ihe standard error was .11. This is positire, but low, showing
a slii^t relationship between the eraluations on the Purdue Teachers
Examination - How I Teaoh and "Social Adjustment."
Correlations Between the Eraluation on the Purdue Teaohers Examination
and Years of Teaching Experience.-- With reference to Table 9, the data
eonoeming the relationship between the eraluation on the Purdue Teachers
a
Examination •> How 1 Teaoh and years of teaching experience are presented.
The obtained coefficient of correlation was - .005, and the stauodard error
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TABLE 9
CORBEIATIONS BETWEEH THE EVALUATIONS ON THE PURDUE TEACHERS
EXAMINATION > HCW I TEACH AND MEASURED FACTORS OBTAINED
FROM NINETT-TVrO TEACHERS OF SUMTER COUNTY AND
AMERICUS, GEORGIA SCHOOL SYSTEMS






Total Adjustment / 0.017 .10
Self Adjustment / 0.260* .09
Social Adjustment / 0.025 .11
Years of Teaching
Experience «e 0.005 .10
^Statistioally aignifieant at tha fira par cant laral.
was .10. Tha ralationship had Tary littla, if any, aignifloanea upon
years of teaching axparianoa. This seamed to oraata a paradox baoausa one
tended to axpaot that years of teaching axparianoa should hear aignifioanoa
to tha responses on tha Purdue Teachers Examination - How I Teach.
Correlation Between the ETaluationa on tha Purdue Teaebars Examination
How I Teaoh and College and Non«-Collega Graduates.** In order to ascertain
the relationship between the eraluations on the Purdue Teachers Examination
How 1 Teach and college and non-college graduates, bi-serial correlation
was computed. Figuare 18 and Table 10 reveal the following findings. The
obtained bi-serial ooeffioient of correlation was / .224. The standard




Figure 18.— Frequency Polygon of Scores made by Hlnety-Teo Graduates and




THE CALCULAIIOH OF THE BI-SERIAL r BETKEEN THE SCORES
ON THE PUBBUE TEACHERS EXAMINATION - HOW I
TEACH AND THE COLLEGE AND NON-COLLEGE
GRADUATE TEACHERS EMPLOIED IN SUMTER
COUNTY AND AMERICUS, GEORGIA
SCHOOL SYSTEMS
Scores on Test College Non-College Total
39 - 41 1 1
36-38 2 2
33 - 35 6 6
30 - 32 2 2 4
27 - 29 11 5 16
24 - 26 4 7 11
21 - 23 11 4 15
18-20 13 4 17
16-17 5 4 9
12 - 14 3 3 6
9-11 2 3 6
N 60 32 92





ooeffieient- is Interpreted as being posltiTS and low. The mean score for
the college graduates was 23.56 and the mean score for the non-college
graduates was 21.06. The standard deviation for the total was 6.85. Aa
indicated, the teachers with four or more years of training sure likely to
rank higher than those with less training.
CHAPTER III
SmaiART AND CONCLUSION
Statement of tfaa Problem.The purpose of this study was to rsTeal
the background training) teaching experience) personality adjustment and
teaching proficiency of nine^<-t«o teachers employed in the coun'ty and ci^
sohool systems of Sumter County and AmericuS) Georgia.
Purpose of the Study.-* The purpose of this study was realised by
answering the following questions:
1. Nhat type of preparation constitutes 1he background training of
the teachers?
2. Nhat is their arerage teaching experience?
3. Nhat is the teaching experience of the teachers within the county
azid/or oity sohool system?
4. Nhat are the total experiences?
5. Nhat are the personality traits of the teachers as measured by
the California Test of Personality?
6. Nhat is the teaching proficiency of the teachers as measured by
the Purdue Teachers Examination - How I Teach?
7. Nhat is the relationship between the evaluation on the Purdue





8. Nhat is the relationship between the evaluation on the Purdue
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Toaohers Examinatloa • How I Teaoh and Teaching ExparianeetT
9. Ehat it -tha ralationship batwean tha avalnation on tha Pnrdua
Taaehara Exaninatlon - How I laaoh and taaobara who are oollaga
graduataa and thosa idio ara not oollaga graduatest
Prooadnra»-» Hi order for tha writer to hare achiarad tha purposes
stated, lha following steps ware takant
1* Permission to siaka the study was obtained from iha superintendents
of the two school systems under which the taaohers uho ooeparatad
in the study ware «Bployad.
2. 'Dates, time and place of administration of tha tests ware planned
and the teachers ware notified.
3. ¥ha tests ware administered and collected the writer.
4. A questionnaire was constriwted, ralidated, and distributed to
the teachers.
5. Data obtained from tha tests and the quastionnaira were tabulated,
analysed and presented in appropriate form.
Pertinent Findings from SuTToy of Literatura.«»« Literature pertinent
to -the study falls loosely into three categoriesjof inTestigationst
1. These which ara eoncenied with teacher preparation,
2. Those which are coneemed with teaching experience,
3. These which consider personality a factor in teaching.
1
with reference to teacher-preparation, White, in his study of teachers
in South Carolina, rcTealed that ewen though the state has certified the
teachers to teaoh and institutions hare graduated them, they were inoompetent
1
Joseph Benton White, cp, eit.
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in tho area of child growth and deTolopment*
A study of teachers and students at Kansas State Teachers College
1
0*Dea rerealed that teachers need not possess a high degree of one single
oharacteristioy hut should possess as a totality a hi^ degree of knowledge^
intellect) professional reading and teaching procedures.
2
An early study made by Charters and Waples > listed many traits and
duties of teachers in a wide scope so as to giwe guidance to ediioational
institutions in formulating a progrsm for teacher-preparation.
5 4
Wallace and Washington) also made studies in the area of preparation
and personality traits of teachers. One of the studies found the teachers to
be awerage in most of the tests giT*n) but found many to be nexarotio and
extreme introrerts. The intelligence) however) was someiriiat higher than the
test norm for senior college. Washington found a low correlation between
personality traits and teaching aptitude.
6
Concerning teaching experience) Quillen and Banner) confirmed the
findings of Knight) who revealed -that experience up -to five years is
important in making one a more efficient teacher{ after that) experience
ceases to be a significant factor.
1
J. David CDea, op, pit., 478-74.
2
W. W. Charters and Douglas Waples) op. cit.
3
Frances W. Wallace) op. pit.
4
Justine Wilkenson Washington) op. cit.
5
James I. Quillen and Lavone A. Hanna) op. cit.) 145.
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1 2
Fenton end Gould eited the need for iuproTement of personalitlee
of teadhers and the Tital need for wholesome personalities to. instruet
our youth.
3 4
A review of suoh writers as Chamberlain and EindreS) and Osbumy
5
Ameatrout also indicated a need for better prepared teachers» and the
importance of idiolesome personality in teaching.
Relative to -these pertinent findings, one may concludet
1. That teachers with little or no -training or whose preparation
is exceedingly general in nature can scarcely be regarded as C
msmbars of the profession.
2. That knowledge of child growth and development is an impor-tant
factor in teaching.
3. Ctat. experience up -to five years is important in making one a
more efficient -teacher} after -that, it ceases -to be a significant
factor.
4. That personality is a vital factor in teaching success.
Principal Findings.-* Based upon -the data provided through the ques¬
tionnaire, the following facts were revealed in the natiare of professional
education with respect to cer-tain factors:
1. For-ty--three per cent of -the -teachers had completed their teacher-
1
Nonoan Fenton, op. cit., 287.
2
A. Gould, op. cit., 706-11
s
Leo M. Chamberlain and Leslie W. Kindred, op. pit., p. 199.
4
John E. Osborn, op. cit., p. 221.
5
W, D. Armen-trout, op. cit., p, 134.
55
training during the regular sesaions of the college school year;
seTeniy-three per cent had sununer school experience; thrity.five
per cent had attended extension classes; twenty per cent had pro¬
fessional training through correspondence study and ihirty-ei^t
per cent had on-campus in-serrice training.
2. In regard to years of college trainings two had less tiian one year
of training, foxs* had one year, twenty had two years, six had three
years, fifty-sexen had fotir years, and three had fire years of
training. Twelre teachers had from three to twenty-sexen or more
hours of aboxe four years college.
3. In the area of teacher-preparation, it was foxmd that in the area
of guidance, creatixe arts, and methods and techniques of exaluating
growth, there had been little or no preparation for thirty-fixe per
cent of teachers, 34.17 per cent had some training in this area,
and 30.3 per cent had satisfactory experience in this area. The
data also rexealed that sixty-two per cent had satisfactory
experience in the area of child growth and dexelopment. Sixty-fixe
per cent of the teachers responded to satisfactory experience in
locating and reading professional literature. Sixty-ene per cent
responded to satisfactory experience in training sufficient to
gixe confidence in the area in which they teach. Other areas in
preparation were low and showed a need for study in these areas
where little or no preparation had been experienced.
4. Of the ninety-two teachers, sexenty-six majored in elementary
education and one of these teachers had minored in secondary edu¬
cation and three of these had minored in elementary education.
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In the specielleed areas of secondary education, sixteen had
majored and seTsn had minored. In elementary education, fire
had minored in the specialised areas.
5. A noticeable increase in certification was made between the years
1895 to 1951. During the period 1926 to 1951, an increase of
four-year certificates were noted. For the school year 1951 to
1952, there were two County Licenses, four Emergency Certificates,
two Two-Year ProTisional, eighteen Two-Year Professional, six
Three-Year Professional, two Four-Year Provisional, fifty-five
Four-Year Professional, and three Five-Year Professional Certifi¬
cates held by the teachers employed in the county and olty school
systems of Sumter Cotmty end Americus, Georgia.
6. The range in years of teaching experience of the ninety-two
subjects was from one to fifty-nine years. The median was 14.7
years and the mean was 18.2 years. Eleven teachers had over
thirty-five years of teaching experience and twenty-eight had
less than ten yesurs of teaching experience.
7. The teaching experience of the ninety-two teachers wilhin the
county and/or city school systems Indloated that the range in
years was from one to forty-nine years. The sedian was 11.8
years and the mean 13.9 years. The subjects had most of their
teaching experienee in the county and/or city school systems
where they are now teaching.
8. Results of the California Test of Personality on "Total Adjustment"
seemed to furnish evidence in support of the following factst the
teachers as a gxt>up showed normality on "Total Adjustment}" the
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median was 133*2, which is equiralent to the 55th percentile}
four teachers, however, ranked high on "Total Adjustment" and
three teachers scored very low, indicating that the subjects did
vary as individuals on "Total Adjustment.”
9. Results on "Self Adjustment" and the components of "Self Adjust¬
ment" disclosed the following factst the subjects scored shove
the test norm on "Self Adjustment," thereby indioating a desirable
adjustment, but not necessarily a satisfactory one. The median
was 69.0, which is equivalent to the 60th percentile*
10* As indicated from the results on components of "Self Adjustment,"
the teachers were average in "Self Reliance," "Sense of Personal
Worth," "Feeling of Belonging," "Freedom Arom Withdrscwing Tend¬
encies," and "Freedom from Nervous Symptoms." The median for each
component was 12.6, 11.7, 13.4, 12.7, 11.7 respectively. The
teachers, as a group, scored low on "Sense of Personal Freedom,"
thus Indioating that they were below average on this component
of personality. The median was 11.9 which corresponds to the
40th percentile.
11. Results on "Social Adjustment" and its component parts revealed
that the teachers showed normality. The median which was 64.7
oorresponds to the 55th percentile. On "Social Standards,"
"Sooial Skills," "Family Relations," and "Occupation Relations,"
the teachers razdced hi^. The median for each as cited was 12.5,
11, 12.9, 10.1, respectively. The teachers scored low on "Freedom
from Anti-Social Tendencies" and "Community Relations." The median
scores were 11.4 and 10.0, respectively.
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12. As a group, the teachers' test results on. the Purdue Teachers
Examination - How I Teach indicated that the subjects showed an
average knowledge of the test iteiM. The mean was 22.8, the
median was 29*9, idiich corresponds to the 55th percentile. Sigma
was 6.7.
13. Teaching proficiency as measured by Purdue Teacliers Examination •
How I Tosoh and the Total Adjustment as measured by the California
Test of Personality are positively correlated, but not in an sonoimt
that is statistically significant. The resulting coefficient of
correlation was / .017, standard error was .10.
14. Teaching proficiency as measured by Purdue Teachers Examination -
How I Teach and Self Adjustment sis measured by the California Test
of Personality are positively correlated. The obtained coefficient
of correlation was / .260. This is significant at the <05 per cent
level. Standard error was .09.
15. Teaching proficiency as measured by the Purdue Teachers Examination -
How I Teach and Social Adjustment as measured by the California Test
of Personality are positively correlated, but not in amount that is
statistically significant. The resulting coefficient of correlation
was / .025, while the standard error was .11.
16. Teaching proficiency as measured by the Purdue Teachers Exanination >
How I Teach and years of teaching experience are negatively corre¬
lated and appear to have slight or no significance. The obtained
ooeffloient of correlation was - .005, the standard error was .10.
17. The bl-serial correlation between the evaluation on the Purdue
Teachers Exemination - How I Teach and college and non-college
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teachers are positively correlated* The obtained r/bls was / .224.
This is significant at the .05 per cent level. The stendard error
was *06.
Conclusion.—» In view of the findings of this study, these conclusions
are made:
1. The hipest percentage of teachers are either completing or
did complete their teacheretraining during summer Sessions* It
seems likely that many impoi^ant areas in teacherepreparation have
been neglected in order to fulfill the requirement for certification*
2. Some of the teachers have reached the maximum age and have the
teaching experience to werrant retirement.
S* The teachers appeared to have experienced no difficulty in establish¬
ing tenure in these respective school systems, even though certifi¬
cation ranged from County License to Five-Year Professional certi¬
ficates.
4. The teachers need to experience more preparation in guidance,
oreatlve arts, method and techniques of evaluating growth.
5. The teachers, as a gi^up. show suppression in "Sense of Personal
Freedom." "Freedom from Anti-Social Tendencies." and "Community
Belations* of the teachers are undesirably adjusted.
6. Teaching proficiency. "Self Adjustment" and training are inter¬
related.
7. Teaching experience shows very little relationship to teaching
proficiency as measured by the Purdue Teachers Examination.
Recommendations.— In view of the findings of this study, the writer
recommends thatt
1. Teachers be given guidance in selecting subject areas that will
60
help them improre their effieieney > especially in the areas of
child growth and dOTOlopment, techniques of OTaluation and measure-
nent of growth, oreativo arts and guidance,
2. That requirements for certification he rigidly lived up to by
boards of education,
S, That in-service training on the job be initiated in terms of the
areas where teachers show need for improvement,
4, That more objective type measurements be used by administrators
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FBEQI3ENCY DISTRIBUTION OF RAW SCORES MDE BT
NINETT-TWO SUBJECTS ON TOTAL ADJUSTMENT
ON THE CALIFORNIA TEST OF PERSONALITT
Scores Frequency
160 - 169 4
160 . 169 10
140 - 149 11
ISO > 139 31
120 - 129 15
110 - 119 13






FREQUENCY DISTRIBUTION OP RAN SCORES MADE BY
NINETY'IWO SUBJECTS ON SELF ADJUSTMENT ON
TEE CALIFORNIA TEST OF PERSONALITY
Scores Frequency
85 - 89 5
80 - 84 11




65 - 69 20
60 - 64 IS
55 - 59 7
50 - 54 7




FREQUENCY DISTRIBUTION OP RAW SCORES MADE NINE-
TirO SUBJECTS ON SELF RELIANCE ON TEE














FBEQUENCY DISTRIB1TTI0N OF RAW SCORES MA13B BY HIEE-
T?fO SUBJECTS OR SENSE OP PERSONALITT WORTH


















FREQUENCY DIS!PRIBUTIOH OF SAIT SCORES MADE BY NINETY-
TWO SUBJECTS ON SENSE OF PERSONAL FREEDOM ON




















FREQUENCY DISTRIBUTION OF RAW SCORES MADE BY NINETT-
TWO SUBJECTS ON FEELING OF BELONGING ON THE













FREQtJENCT DISTSIBOTIOH OF RAW SCORES MADE BY NINTY-
TWO SUBJECTS ON FREEDOM FROM WITHDRAWING


















FHEQIJENCT DISTRIBUTION OP RAW SCORES MADE BY NIBTY.
TWO SUBJECTS ON NERVOUS SYMPTOMS ON THE
















FREQUENCY DISTRIBUTION OF RAN SCORES M&DE BY NINTY>
TWO SUBJECTS ON SOCIAL ADJU5TUENT OH THE
CALIFORNIA TEST OF PERSONALITY
Scores Freqxiency
80 84 2
75 - 79 6
65 - 69 21
60 . 64 16
55 - 69 16
50-54 7
45 - 49 8
NS 92
TABLE 10
FREQUENCY DISTRIBUTION OF RAW SCORES MADE BY NINTY-
mO SUBJECTS ON SOCIAL STANDARDS ON TEE















FREQUENCY DISTRIBUTION OP RAN SCORES MADE BY NINTT-
TWO SUBJECTS ON SOCIAL SKILLS ON TEE

















FBEQUENCY DISTRIBUTION OF RAW SCORES MADE BY NINTr-
TWO SUBJECTS OH ANTI-SOCIAL TENDENCY ON THE




















FREQ^JEHCT DISTRIBUTION OP RAW SCORES MADE BT HINTT-
TffO SUBJECTS ON FAMILY RELATION ON TEE





























FREQUENCY DISTRIBUTION OF RAW SCORES MADE BY NINTY>
TWO SUBJECTS ON OCCUPATION RELATION ON TEE














FREQUENCY DISTRIBUTION OF RAW SCORES MADE BY HINTY-
TWO SUBJECTS ON COMMUNITY REUTION ON THE



















1. Lloense By Examination Only
Theaa oertifioataa art obtained through the regular State examination.
This oooura each year after the oonoluaion of the summer eohool work. Tba
questions are uninformed and sent to each county or city superintexident
from the State Department of Eduoatien. After the peq>ers are graded the
superintendent presents the general averages obtained to the local board
and this body grants licenses in aoeordanoe with siarks obtained as shown
below. The minutes of the board for future referenoes must show the
general averages and the eertlfloates given.
1. Primary
The Primary license is intended for those teachers doing woik of the
first four classes. There are three grades • 1, 2, 3, for those averaging
above 90 per cent. 75 per oent« and 60 per cent respectively. A license
of first grade shall be valid for three years, of second grade, for two
years, and of third grade of one year.
The primary examination is baaed on the following subjects: Reading.
Writing. Spelling. Aritfametie (to percentage). Language lessons and Com>
position. Elementary Geography, and the following groups, the three select¬
ed to include the subjects the whole - test of the Teachers Primary and
Elementary Reading Course.
1
Department of Education. Forty-Ninth Annual School Report of the
Department of Education to the General Assembly of The State of Georgia
for the School Year Ending December 31. 1920.
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A COInIFIDEKTIAL study of the
BACKGROUND TRAINING OF imCHERS H? AMERICU5 AND
SUMTER COUNTZ SCHOOL SYSTEMS
YOU IHSED NOT SIGN YOUR l^iE
1* Number of years teaching experience in present county or city
systems, including this year?
£• Total years teaching experience, including this year
3* What type of teaching certificate did you recleve vrhen you
first began teaching?
4. \fliat year did you receive yo\ir first teaching certificate or
permit ?
V/hat type of teaching certificate do you now hold ?
What yesir did you receive present certificate ? .
7* Check each that applies to you.
Did you complete or are you now completing your college work
through:
(a) Regular school study ( )
(b) Sumtaer school study ( )
(o) Extension ( )
(d) Correspondence ( )
(e) . Inservice training ( )
6« Check in parentheses \*diich describe your professional training
(a) Master*s Degree ( )
(b) Work beyond Bachelor's
Degree:e.g.
87 hrs, or more < )
18 hrs. to 26lirs, ( )
10 hrs. to 17hrs. { j
3 hrs. to 9 hrs. ( )
(c) Bachelor's Degree ( )
(d) 3 years college { )
(e) 8 years college ( )
it) 1 year college ( )
(g) liess than 1 year
college { )
V/hat is your mirior teaching field?_
• vListedubolou arc 05 oS?v.th©,'basi6 e-icnents of pi»ograns
or teacher preparation* You are asked rate your ovm
training* If, vCftar studying the statement, you conclude that,
as far as you preparation is concerned, the college failed to
provide the needed experiences and training then you’vffll"
please nahs a check in dol’nri I* If you had a ,limited introducLI-
ion to the particular area of study you will make *a""check in
"Column II. Should you feel that your preparation v/as reason-
JlkiZ satisfactory for your personal and professional needs
you maXe 'a oliecl: in Column III*
Column I Column II Column III
_
DID YOUR COLLEGE Little or no Hatisfactory
preparation Ik'CLUDE.ft preparation Training Experiences
1* Experiences that
helped you in handling
social problems in
ciassroom and how to meet
the needs of the children
along that line? ( ) ( ) { )
2* Experiences that helped
you tecognize specific
abilities, needs, deficiences
and achievements of children! )
. ( ) ( )
3* Experiences that developed
within you an understanding of
the source of, and ability to
read the professional litera-
txire that will enable you to
grow professionally ? ( ) ( ) (•)
4# Experiences in recognizing
child grovrbh and development
and its relationship to the
learning process? ( ) ( ) ( )
5* Practical training in the
areas of guidance, counseling
and remedial v/crk? T ) ( ) ( )
6* Experiences that have
enabled you to help children to
develop high moral and spirit¬
ual values? { ) ( ) ( )
ColtiTTm I ColumD, II ColiaMi III
7«, Opportimities for study
and use of such media to aid in
instruction as;
A* Audio and Visual Aids( )
B. Bulletin Boards ( )
C, Pictures,Charts ( )
D* Interest Centers such
as reading, science ( )
8. Sufficient experiences in
creative arts to give you con¬
fidence and competence in this
area for Jrour students? Experiences
in such fields as
A. Art ( )
B, Public School Music( )
C* Polk and Interpretive
Dance ( )
D, Dramatics ( )
E. Speaking ( )
9* Experiences in;
A. Units of Work { )
B* Making and the Use
of Teaching plans ( )
C* Keeping fiecords
required by State and
Local Boards of Educa¬
tion. ( )
10, Methods and Techniques of
Evaluating pupils growth, including
such 4Astruments and techniques.•^as
A, Testing ( )
B. Behaviot Joutaials ( )
C« Anecdotal Records ( )
11, Training that has provided you
with a functionally sound psycholog¬
ical imderstanding of yoiirself, of
other individuals, and the dynamics
of .group behavior? ( )
12, Training sufficient to give
you skill and confidence in your
understanding of the special subject
matter fields in which you are now
teaching (for example, an Elementary
teacherroSktlidincthe teaching of
reading, etc#— the work that an
Elementary teacher must do. High
School teachers? teaching major
and^minor?} ( )
)
( ) ( )
( ) ( )
( ) (U
{ ) ( )
( )
( ) ( )
{ ) ( )
Column I Column II Column III
13« Experiences that helped you t:
to develop poise, articulateness
and the ability to work cooperat¬
ively and exercise leadership in
group activities? ( ) { )
14# Training that has enabled you
in your teaching to provide for
the exceptional {e.g,, very bright,
handicapped, dull) child? ( J ( )
15* Training that has provided you
with an understanding of the
teaching and learning process as they
affect the solution, or organization
presentation and evaluation of
inatructional materials and resources




CALIFORNIA TEST OF PERSONALITY—ADULT, FORM A
A FROFIU OF PERSONAL AND SOCIAL ADJUSTMENT
Devised by Ernest W. Tiegs, Willis W. Clark, and Louis P. Thorpe
Name Occupation or Grade
Dote Age Birthday Sex: M-F






1. SF. ADJ. . . . . . 90
A. S.-rel . . . 15 ,— . . —__
B. Per. Wth.. . . ... 15 ,— . . —__
C. Per. Fdm. . . . . . 15 — .
D. Beig . . . 15 — .
E. Wd. Td. ... . . . 15
(Freedom hrom)
F. Ne. S. ... ... 15
(Freedom from)
2. SOC. ADJ. . . . . . 90
A. Soc. Sn. ... . . . 15 _ ;
B. Soc. Sk. ... . . . 15 — .
C. A-s.Td. . . . . . . 15
(Freedom from)
D. Fm. Rel. . . . 15 — .
E. Oc. Rel. . . . ... 15 — .
F. Cm. Rel. . . . . . . 15 • •
TOTAL ADJ. . . . . . 180
PERCENTILE
(Chart percentile rank here)
1 10 20 30 40 SO 60 70 80 90 99
1 10 20 30 40 50 60 70 80 90 99
PERCENTILE
Copyright, 1942, by California Test Bureau
Published by California Test Bureau
5916 Hollywood Boulevard. Los Angeles 28, California
INSTRUCTIONS
After each of the following questions, make
a circle around the YES or NO.
For example, if you have a dog at home
make a circle around YES. Do the other one
the same way.
A. Do you have a dog at home? YES NO
B. Can you drive an automobile? YES NO
On the next pages are more questions.
The answers are not right or wrong, but
show what you usually think, how you usually
feel, or what you usually do about things.
Go right on from one page to another until
you have finished all of them.
SECTION 1 A SECTION 1 B
1. Is it easy for you to turn down
unreasonable requests? YES NO
2. Do you ordinarily give up your
plans when there is a good deal
of opposition? YES NO
3. Are you easily irritated when
people argue with you? YES NO
4. Is it hard for you to continue
with your work when it be¬
comes difficult? yes NO
5. Is it easy for you to introduce
or be introduced to people? YES NO
6. Do you usually get upset when
things go wrong ? YES NO
7. Is it hard for you to go on
with your work if you are not
encouraged? YES NO
8. Do' you usually do things that
are good for you even if you
do not like them? YES NO
9. Is it hard for you to admit it
when you are in the wrong? YES NO
10. Is it easier to do things that
your friends propose than to
make your own plans? YES NO
11. Do you feel uncomfortable when
you are alone with important
people? yes NO
12. When you have a real grievance,
do you usually see that it is
settled? yes NO
13. Do you usually feel uneasy when
you are around people you do
not know? YES NO
14. Do you prefer security to a new
position which might pay more? YES NO
15. Does it discourage you when
people do not appreciate you? YES NO
Score Section 1 A
16. Do people seem to show an un¬
usual interest in the things you
are doing? YES NO
17. Do you feel that you are not
very good at handling money? YES NO
18. Do you find it hard to get peo¬
ple to accept your ideas? YES NO
19. Do most of your friends have
confidence in your ability? YES NO
20. Are you often invited to social
affairs? YES NO
21. Do your superiors pay as much
attention to you as you de¬
serve? yes no
22. Are you considered mediocre
in many of the things you do? YES NO
23. Do people usually ask for your
judgment in important mat¬
ters? yes no
24. Do people usually depend upon
you for advice? YES NO
25. Do your friends seem to think
that you have made the suc¬
cess of which you are capable? YES NO
26. Do you feel as competent in
your work as you would like? YES NO
27. Even when you show good judg¬
ment, do you often fail to re¬
ceive proper credit? YES NO
28. Are you considered unusually
capable or courageous? YES NO
29. Do most of your friends go out
of their way to help you? YES NO
30. Do your friends seem to think
that you have outstanding per¬
sonality? yes no
— 3 —
Score Section 1 B.
SECTION I C SECTION 1 D
31. Do you have enough time for
recreation? YES NO
32. Do you have to do what other
people decide most of the time? YES NO
33. Do you have enough spending
money? YES NO
34. Do your responsibilities keep
you “tied down” too much? YES NO
35. Are you prevented from man¬
aging your own work or career
as you wish? YES NO
36. Do you feel that you have
enough liberty to do what you
like? yes no
37. Are you free to associate with
your friends as much as you
like? yes no
38. Do you feel that you can say
what you believe about things? YES NO
39. Are you at liberty to do about
as you please during your spare
time? yes no
40. Does your family object to
some of your close friends? YES NO
41. Are you usually free to attend
the clubs or affairs that you
like? yes no
42. Do you have the opportunity
to associate with your friends
as much as you like? YES NO
43. Arp you often criticized for
things that do not amount to
much? YES NO
44. Does your family object because
you spend too much time with
outside friends? YES NO
45. Are you troubled by the fact
that economic conditions re¬
strict your freedom? YES NO
46. Do you feel that you are an im¬
portant member of some organi¬
zation? YES NO
47. Have you been invited to join
as many organizations as you
deserve? YES NO
48. Do you feel that your relatives
are as attractive and successful
as those of your friends? YES NO
49. Do your friends and acquaint¬
ances seem to have a better time
in their homes than you do? YES NO
50. Do you feel at ease in all the
groups you attend? YES NO
51. Are you regarded as being as
healthy and strong as most of
your friends? YES NO
52. Have you often wished that you
were a member of a different
family or group? YES NO
53. If you are a man, are you liked
by the women? If you are a
woman, do the men like you? YES NO
54. Have you found it difficult to
make as many friends as you
wish? yes NO
55. Are you well enough liked so
that you feel secure socially? YES NO
56. Are’ you invited to groups in
which both men and women are
present? YES NO
57. Do you have enough friends to
make you feel happy? YES NO
58. Have you often felt that some
people were working against
you? yes no
59. Do your friends ask your ad¬
vice as often as they should? YES NO
60. Do you usually feel at ease
when both men and women are
present? YES NO
Score Section 1 C
— 4—
Score Section 1 D.
SECTION 1 E SECTION 1 F
61. Are certain people so unrea¬
sonable that you hate them? YES NO
62. Do you find it more pleasant
to think about desired successes
than to work for them? YES NO
63. Do you find that many people
seem perfectly willing to take
advantage of you? YES NO
64. Do you have many financial
problems that cause you a great
deal of worry? YES NO
65. Do you find it hard to meet
people at social affairs? YES NO
66. Are your responsibilities and
problems often such that you
cannot help but get discour¬
aged? yes NO
67. Do you often feel lonesome even
when you are with people? YES NO
68. Do you enjoy the quietness of
home more than outside groups
and friends? YES NO
69. Do you prefer to be alone rather
than to have close friendships
with many of the people around
you? yes no
70. Would you like to be a boy or
girl again? YES NO
71. Do you find it difficult to over¬
come the feeling that you are in¬
ferior to others in many re¬
spects? yes no
72. Do you generally go but of your
way to avoid meeting some¬
one you dislike? YES NO
73. Does it seem to you that young¬
er persons have an easier and
more enjoyable life than you
do? yes no
74. Are certain people so unreason-
'
able that you dislike them in¬
tensely? yes no
75. Are conditions frequently so
bad that you find it hard to
keep from feeling depressed? YES NO
Score Section 1 E
76. Are you likely to stutter when
you get worried or excited? YES NO
77. Do your muscles twitch some
of the time? YES NO
78. Are conditions under which you
live so bad that they frequent¬
ly make you nervous? YES NO
79. Do you feel inclined to tremble
when you are afraid? YES NO
80. Even though you can conceal
it, do you frequently feel ir¬
ritable? YES NO
81. Do you suffer often from an¬
noying eye strain? YES NO
82. Is it hard for you to sit still? YES NO
83. Are you more restless than most
people? yes NO
84. Are you inclined to drum rest¬
lessly with your fingers on
tables, desks, and chairs? YES NO
85. Do people frequently speak so
indistinctly that you have to
ask them to repeat their ques¬
tions? yes NO
86. Do you frequently find that you
have read several sentences
without realizing what they are
about? yes no
87. Do you find that you are tired
a great deal of the time? YES NO
88. Do you often have considerable
difficulty in going to sleep? YES NO
89. Are you frequently troubled by
serious worries? YES NO
90. Do you have difficulty thinking
clearly when you get worried or
excited? YES NO
Score Section 1 F
5
SECTION 2 A SECTION 2 B
91. Are the beliefs of some people
so absurd that one is justified
in denouncing these beliefs.?
92. Is it all right to avoid responsi¬
bility or work if you are not re¬
quired to do it?
93. Is it necessary to be friendly
to new neighbors?
94. If they look funny enough is it
all right to laugh at people who
are in trouble?
95. Should one be courteous to
people who are very disagree¬
able ?
96. Is it always necessary to ex¬
press appreciation for help or
favors?
97. Are there times when it is justi¬
fiable to borrow other people’s
property without telling them?
98. Does finding an article give
people the right to keep or sell
it after a reasonable time has
elapsed?
99. Is it dishonest to fail to pay a
railroad or bus fare if the op¬
portunity presents itself?
100. Is it right to humiliate publicly
those who show disrespect for
other people?
101. Do people who persist in get¬
ting into trouble after proper
warning deserve sympathy?
102. Should a person be fair to dis-
. agreeable people?
103. Should one always be more
respectful to people of greater
wealth?
104. Is it always necessary to return
an article that has been found?
105. Are people sometimes justified
in disobeying the law when it
















106. Do you find it easy to introduce
people to each other? YES NO
107. Is it hard for you to lead in en¬
livening a dull social affair? ’ YES NO
108. Is it easy for you to talk with
people as soon as you meet
them? YES NO
109. Can you break away from a
social gathering easily? ' YES NO
110. Do you often assist in planning
social gatherings? YES NO
111. Do you usually remember the
names of people you meet? YES NO
112. Do you find it difficult to keep
from offending people occasion¬
ally? YES NO
113. Do you frequently find it neces¬
sary to interrupt a conversa¬
tion? yes no
114. Do you habitually compliment
people when they do something
well? yes no
115. Do you attempt new games at
social affairs even when you
haven’t played them before? YES NO
116, Do you have many friends
rather than just a few? YES NO
117. Have you found that it does not
pay to be too dependable? YES NO
118, Do you sometimes break into
conversation without intending
to offend anyone? YES NO
119, Do you find it hard to help
others have a good time at social
gatherings? YES NO
120. Do you try to get better ac¬
quainted with people you do not
• like? yes no
Score Section 2 A..
— 6—
Score Section 2 B.
SECTION 2 C SECTION 2 D
121. Are you justified in taking
things that are denied you by
unreasonable people? YES NO
122. Do you often have to stand up
for your rights? YES NO
123. Are you often forced to show
some temper in order to get
what is coming to you? YES NO
124. Do you feel that for the most
part one has to fight his way
through life? YES, NO
125. Do you often have to insist that
your friends do things that they
don’t care to do? YES NO
126. Do you find it easy to get out
of trouble by telling “white
fibs”? yes no
127. Do you have to assert yourself
more than others in order to
get recognition? YES NO
128. Do you believe that society
would be better off if people
were permitted to behave more
nearly as they please? YES NO
129. Do you find that you can get
even with disagreeable people? YES NO
130. Are your friends and associates
often so unfair that you do not
respect them? YES NO
131. Do people often irritate you so
that you have to talk back to
them? yes no
132. Does someone at home disturb
you so much that you find it
necessary to “squelch” them? YES NO
133. Have you found that getting
even is better than “taking it”
too much of the timej* YES NO
134. Do you sometimes think that it
serves people right when their
property is damaged? YES NO
135. Have you found tliat using a
little force helps convince stub¬
born people? yes NO
136. Is it your feeling that there are
some rather serious disadvan¬
tages to family life? YES NO
137. Do the members of your family
get along as well as you would
like? YES NO
138. Does your family seem to believe
that you are not thoilghtful of
of them? YES NO
139. Are there things about members
of your family that annoy you? YES NO
140. Are things difficult for you be¬
cause your family is usually
short of money? YES NO
141. Are you troubled because mem¬
bers of your family differ from
you regarding beliefs and stand¬
ards? yes no
142. Are you troubled because some
members of your family do not
get along well together? YES NO
143. Do members of your family have
as good times together as you
wish? yes no
144. Do you like the members of
your family about equally? YES NO
145. Does your family appear, to
think that you are as success¬
ful as you might be? YES NO
146. Do you have better times some¬
where else than where you live? YES NO
147. Do some of the members of
your family usually fail to re¬
turn favors? yes NO
148. Do friends respect your rights
better than members of your
family do? YES NO
149. Are some members of your
family too extravagant? YES NO
150. Do you avoid inviting people
to your home because it is not
as attractive as it should be? YES NO
Score Section 2 C. Score Section 2 D.
SECTION 2 E SECTION 2 F
(Consider work to mean miscellaneous duties and house¬
hold work, as well as regular employment. If not employed
at present, give your opinion on each question.)
151. Do you worry a lot about your
daily work?
152. Do you feel that most employers
keep in mind the welfare of their
workers?
153. Would you be much happier if
you had more freedom in your
work?
154. Would you much rather do
some other kind of work than
you are now doing?
155. Are you doing the kind of work
you like best?
156. Would you be happier if people
appreciated your work more?
157. Do you feel that many employ¬
ers are unfair in their methods
of making promotions?
158. Is it your belief that it is often
difficult to gain promotions on
the basis of merit?
159. Do you find it easy to approach
employers in seeking a different
position?
160. Do you feel that others could
make your work easier if they
cared to do so?
161. Would you rather work alone
than with others?
162. Do you find that many people
are too critical of the work of
others?
163. Do those with whom you work
sometimes seem unreasonable
in their dealings with you?
164. Do you sometimes wonder
whether people approve of your
work?
165. Do you have too small a share

















166. Have you found that most com¬
munity social welfare activities
are unnecessary? YES
167. Are you usually in favor of re¬
ducing all public expenses? YES
168. Do you feel that many fine
families live in your neighbor¬
hood? YES
169. Are there many people in your
community who are unpopular? YES
170. Do you often discuss commun¬
ity problems with people in your
neighborhood? YES
171. Would you welcome most of
your neighbors into your home
as friends and associates? YES
172. Do you think your neighbor¬
hood would be better if more
people minded their own busi¬
ness? yes
173. Does your community do as
much for its people as you think
it should? yes
174. Do most of the people in your
community agree with you in
political matters? YES
175. Do you feel that most of your
local public officials are honest
and efficient? YES
176. Are political issues so involved
that you frequently do not vote? YES
177. Do you feel that most women’s
and men’s clubs are of doubtful
value to their communities? YES
178. Is there too much neighborhood
gossip in your community? YES
179. Do you endeavor to meet new
people in your community? YES
180. Do you feel that many local

















Score Section 2 E.
— 8—
Score Section 2 F.
Score HOW I TEACH






NAME Sex Date 195....
Local Address Tel Age
No. of years of teaching experience Single .... Married .... Widowed .... No. children
Home Address
Grades or subjects which you teach
Grades or subjects which you would like to teach
No. years training beyond H. S Degrees Major
Years in which your training was taken
Dates of any subsequent training
hours you have taken in the following courses:
Education
. General Principles of Teaching
. Educational Principles of Secondary Education
. Child Junior High School
. Adolescent Guidance
. Abnormal Extracurricular Activities
. Clinical Tests and Measurements
. Mental Hygiene High School Administration
. Social Curriculum
. Individual Differences Supervision




List The Last Five Teaching Positions You Have Held
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GENERAL DIRECTIONS
If machine scoring is to be used, the spaces between the parallel dotted
lines must be thoroughly blackened by means of a specM pencil. The
emphasis is on thoroughly blackening.
If the scoring is to be done by hand, the blackening can be done with
an ordinary pencil.
The items in “How I Teach” are designed to allow the applicant or
teacher to record what he thinks of certain teaching practices, what his
opinions are concerning some specific phases of personality development,
and what his judgment is on various questions in the field of child and
adolescent behavior and training.
Keep in mind that in every one of the items a general situation is
desenhed, and one is therefore not to think in terms of individual cases.
There is a choice of five answers for each item. There is no time limit
but work fairly rapidly.
Note: Child, children, and pupil are used interchangeably to apply
to all ages through elementary and high school.
PART I
Directions : Part I questions beginning at the top of the
next page are made up of a group of practices all of
which are actually being used by different teachers. In
each case some action in regard to the situation is indi¬
cated. Please check this action in terms of what your
own practice is (or would be) in dealing with this
problem or situation. Please respond to every item.
Indicate your response by blackening the space between
the parallel lines under the number at the side which
best describes your evaluation of the practice. For
instance, if you judge the practice to be “probably
good,” you would blacken the space between the parallel
lines under the number 4. If you had thought it of
“doubtful value,” you would have blackened the space
between the lines under 3. Example
Use This Scale: l-Decidedly harmful 2-Probably harm¬
ful S-Doubtful value A-Probably good 5-Decidedly good I
Copyright, 1942, Purdue Research Foundation
PART I
1. Urging a pupil to make up his work
at once after returning from an j t | 4 g
illness i i i i i i i i j i
2. Telling the pupil who isn’t making .’j * * ®
good grades to study harder '' ’' '' ' ‘ ‘
1 2 8 4 6
3. Suspending from school the pupil 11 ii ji !i ii
who plays truant more than once.
4. Taking a copy of “Love Stories” (or
magazines of that type) away from .®
a pupil ' * ■' * ■ • • • ’
1 2 8 4 6
6. Denying pupils the privilege of talk- ! I i j i i i i j i
ing without permission
6. Encouraging a pupil to take only
those subjects in which his m^tal ?, ?, ,®.
ability indicates that he can achieve '‘ '• ” ”
success.
7. Keeping a record of all unusual 1 j g 4 g
behavior i i j j i j j j j j
8. Showing a sympathetic and under- .®.
standing attitude toward “puppy '• ■ ■ *' ■ ’ **
love” affairs
9. Assigning topics for themes or oral
reports rather than allowing the
pupil to select his own '' '' ' ‘ ‘ ''
1 2 8 4 6
10. Encouraging the pupils to regard j! ! I ! j i j i I
the teacher as an example to follow.
Form B No
22. Following the same exact schedule every
day.
1 2 8 4 6
23. Laughing a child out of his fears : i i i i i i i i j
24. Forcing a child to admit a mistake you
know he has made • • • • • ■ • • ' •
1 2 8 4 6
25. Requiring children to follow orders with- 11 : i i i II 11
out questioning them
26. Telling a child just to forget unpleasant 1 j g 4 g
experiences
27. Requiring the pupil to apologize for
what he has done.
28. Making personal comparisons between
children.
_1 2 8 _4 t
1 8 8 4 6
29. Telling all parents their children’s rat- ^
ings on intelligence tests 11
2 8 4 6
4 f
8 I
30. Placing crippled children in separate A
classes for all work '•
4 6
PART n
Dibections : Below are a number of statements about
which teachers are known to have different opinions.
Please indicate your opinion of each statement.
Use This Scale: 1-Strongly disagree ^-Disagree
S-Undecided J^-Agree 5-Strongly agree
1 2 8 4 6
31. Each time a pupil lies his pimishment II II II Ij II
should be increased
.11. Planning for a variety of activities
during the recitation period
12. Lowering class grades for miscon¬
duct in class
13. Teaching a pupil to accept the supe¬
riority of others without feeling
'
inferior himself
14. Frequently reminding children to sit
up straight and hold their shoulders
back
16. Expecting all children to conform to
. the standards of the school at all
times
,16. Making a child who misbehaves feel
guilty and ashamed
17. Telling a pupil that he can succeed
1 in any type of work if he works hard.
18. Telling a child that he isn’t doing as
well in school as an older brother did.
19. Requiring the same standards of all
pupils for a passing grade
*20. Telling the dull pupil who isn’t doing
good work that he is lazy
»21. Insisting that a child tell why he lied.
^ ^ 32. To make a special study of the pupil
:: i! 11 11 : j who constantly misbehaves spoils him by
making him the center of attention.
I 2 8 4 6 “
II II II II II 33. Boys and girls are naturally lazy and
careless about school work
34. The course of study should be so ad¬
justed to the children’s abilities that the
dull child, too, would be proud to show
his report card
35. If a teacher keeps school conditions
exactly the same and gives all pupils an
equal opportimity to respond, she has















36. If a child constantly performs for atten¬
tion, the teacher should see to it that he
gets no attention
37. Dishonesty is a more serious personality
characteristic than unsocialness
38. The teacher’s first responsibility in all
cases of misconduct is to locate and
punish the offender
39. Children have no one to blame but them¬
selves if they are bad 1
40. “Failed because of lack of application”










2 8 4 6
Copyright. 1942. Purdue Research Foundation
PARTm41. Children should be made to leel that 12345
curiosity concerning sex is wrong i! i ■ ■ i ■ ■ ■ ■
42. A pupil’s inability to get along with h f. ?. f,
others is a product of conditions large- ■ • ■ ■ ■ ■ i i'
ly beyond his control43.The child who can keep out of the hur¬
ly-burly of school activities and content
himself with daydreams is fortunate.
44. Teachers usually recognize the most
serious problems of personality malad- h f. ?. ?. ®
justment '•* ■'
1 2 3 4 5
45. The physically handicapped child needs ; i i i i i i i I i
sympathy more than anything else. ..
46. Teachers must understand the reasons
for their own behavior before they can h
guide pupils effectively '• •
1




48. The pupil who steals may be trying to
punish some person or society in gen- ?.
eral for a real or imagined injury • • ‘ • ■ ■ ■ ■
12 345
49. One of the chief causes of delinquency i i i i ; i i i i:
is low intelligence
Directions: For this group of items, please blacken
between the lines that represent what you think of a
statement. Express your opinion on all items.
Use This Scale: 1-Undoubtedly false 2-Probably false
3-Uncertain A-Probably true 5-Undoubtedly true
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 6
1 2 3 4 6
61. If a child is intensely afraid of
something, having him face the
feared situation is usually a cure
for the fear.
62. The pupil who excells in one abil¬
ity necessarily is poor in some
other.
63. The success of one child neces¬
sarily involves the failure of
others.
64. A child who prefers to associate
with either much older or much
younger children is showing signs
of maladjustment.
65. To give a pupil intensive drill on
words and their definitions is the
best way to improve his vocabu¬
lary.50.Homogeneous grouping eliminates the
necessity for further individualization }. f.
of instruction ' • '' '' ' ''
61. A teacher’s attitudes toward the chil¬
dren are more important to the chil- 12345
dren’s development than is her knowl- i i i i i i i; ; i
edge of the subject matter she is
teaching
62. No conduct is peculiar when it is 1. 2, ,2, ,2,
understood - - ' • - ''
_r 2 3 4 5
63. The best way to manage the aggres- ii ii ii ii ii
sive pupil is to be equally aggressive. 1234564.The bully probably is fearful and in¬
secure in his relations with others
55. Most pupils need some of the natural ^
meanness taken out of them j j j |
II II
66. The problems of adolescent adjust- ^ 2
ment have become more simplified as i i i i
civilization has progressed
67. To a large extent the school has failed
to adapt itself to the pupil 1 2^
68. A task that is too difficult for a pupil ^ j
encourages him to work harder i i i i
345




59. When a pupil lies, it is usually because
he has no better way of meeting the ^ 2 3 4 5
situation i i i i i ■ ■ i i i
60. When a pupil obeys all the rules of the
school, one can be sure he is develop- ^
ing moral character ii
66. Since a person memorizes best
A ?. .®. *. I®. during childhood, that period
■' ■ ■ ■ • should be regarded as a time to
store up facts for later use.
67. The school room presents the
A f. j*. J®. same environment to all children
;; ;; i: :: :: in it.
X fi r. ;^| 68. Teachers are more accurate in
'' '' ‘' " their judgment of the ability of
the dull child than of the bright
child.
1 2 3 4 5
ii ii ii ii ii 69. The laws of habit formation ap¬
ply to the mentally deficient.70.“Youngest” in the class is an
h * !*: :^! index of superior ability.
1
1
71. Offenses of children are usually
directed at the teacher personally.
72. Adolescents often worry over the
matter of their rapid growth.73.Ideas about sex rarly occur be-
1 2 3 4 _6 fore adolescence.
2 3 4 5 length and difficulty of as-
;; : I | j j i i i signments rather than the pupil’s
mental deficiency may cause
problem behavior.
75. Delinquency which results in sex
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PRESIDENT OF UNIVERSITY TO ADD5ESS SUMMER CONVOCATION
President Rufus E* Clement will be the speaker at the Summer School Convocation
to be held at 6t00 p*m.« on Wednesday, August 6, in Sisters Chapel on the oampus of
Spelman College* ,
SUMMARY OF DEGREES TO BE CONFERRED ON WEDNESDAY
Degree Number Total
MASTER OF ARTS (Eduoation, 16} English, 2} French, Zj
History, I; Political Science, 2}
Sociology, 12.)••••••••••••• 35
MASTER OF SCIENCE (Biology, 4; Chemistry, 4.) 8
MASTER OF SOCIAL WORK 6
MASTER OF SCIENCE IN LIBRARY SERVICE 9
MASTER OF BUSINESS ADMINISTRATION 2
TOTAL 60
SUMMER SCHOOL ENROLUjENT FIGURES
The enrollment this summer is one of the largest in the history of the Summer
School* A total of 1650 students are distributed as followsi
Graduate Students *•*••*•* 1,243




Final examinations will be held on Thursday end Friday, August 7 and 8*
Credit cannot be granted to students who fail to take the final examination*
REPORTS TO AUTHORITATIVE BOARDS OR INDIVIDUALS
Every effort will be made on the part of the University to have your transcript
or letter of recommendation filed with your State Board or City Board or Superinten¬
dent or all three before August 31, 1952* If you have filed a request before
leaving the University to have your record sent to some authoritative board or
individual, it will not be necessary for you to write us further.
SUMMER SCHOOL REPORTS TO BE MAILED
A oertifioate showing work completed during the present session will be mailed
to each student two or three weeks after the close of the Summer School* Students
are asked not to write in for this statement as it will be sent as soon as possible
after the close of school*
TRANSCRIPTS TO AFFILIATED COLIEGES
No charge is made for transcripts to colleges affiliated in the Summer School*
Students of those colleges who are in attendance at the session and who wish to
have their transcript sent to their respective colleges, should make a request to
that effect in Room 211 of Harkness Hall*
NOTICE TO VETERANS
Veterans who are expecting allotment checks for the period August Ist through
August 8th, and which will ,not arrive at our post office until September 1, 1952,
should leave a self addressed stamped envelope at the Atlanta University Post Office
in order that the check may be mailed to you*
DINING ROOM CLOSES SATURDAY
The last meal served to Summer School students will bo breakfast on Saturday,
August 9* All rooms must be vacated by Saturday noon*
BE SURE THAT YOU HAVE RETURNED ALL BOOKS TO THE LIBRARY, PAID ALL FINES,
AND OTHEIOTISE CLEARED YOUR RECORD BEFORE LEAVING.
AIR VIEW— ATLANTA UNIVERSITY CENTER
^^tiania ^nivetiiiu Summer ^clio IBJUm
